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Abstract 
Teaching instrumental music ensembles with credible music expression has been a challenging task for music educators. The 
non-verbal and verbal instructions was proposed and highlighted by previous researchers, and music educators in solving the 
problems. It was mentioned that the combination of expressive voice, movements and metaphorical languages, are tools to 
inspired musicians music interpretation and expression. This research employed a purposeful sampling where a final year music 
student teacher who is actively involved with instrumental music activities was selected to be the protégé. The mentor provides 
articles and demonstrated the non-verbal and verbal instructions in ensuring the protégé’s understanding and practices of the 
required skills. In addition, teaching observations, feedback and discussions in the manner of instruction was carried out by the 
mentor. The qualitative methodologies engaged for data collections were field notes, observation, and semi-structured interviews. 
The protégé’s teaching was observed by his mentor and the instrumental music professor from the university on site. Following 
the mentoring, interviews were conducted with mentee (protégé), three members of the wind orchestra, as well as the observer 
(instrumental music professor).  Result of this case study justified that mentoring is able to assist the protégé’s to convincingly 
apply non-verbal and verbal instructions in his teaching, contributing to credible music interpretation and expression of the wind 
orchestra he conducted 
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1. Introduction 
 
This case study was carried out on a final year preservice music teacher (protégé) in the selected Malaysian 
university in the state of Perak. The university offers a 4-year of music education program to produce capable and 
versatile music teachers with the capacity to apply up-to-date knowledge, and effective teaching practices in real 
teaching situations.  
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The music faculty also conducts clinics, seminars, and forums by professional. Wenger (2008) reveled that 
collaborative opportunities are essential for the professional development of both preservice teachers’ and faculty 
staff.   However, most of the preservice music teachers were reported having difficulty in conducting and 
stimulating student musicians for expressive performance. In addition, expressiveness in their verbal and non-verbal 
instructions was not well displayed. Therefore, this research aimed to seek the effectiveness of mentoring in order to 
improve student (protégé’s) expressiveness of non-verbal and verbal instructions to convey emotions through 
ensemble conducting.  
 
2. Background of the Study  
 
Some preservice music teachers from the Malaysian university demonstrated limitation in pedagogical 
approaches particularly in the areas of expressive communication. Observations of the student teachers’ work 
revealed that they had difficulty employing the use of metaphorical language, verbal communication as well as 
appropriate movements and gestures to inspire ensemble members to perform expressively.  
A review of instrumental music programs at the university showed that 70% of the courses provided relevant 
performance skills for the preservice teachers, but there was not sufficient time to establish practical teaching skills. 
Rosenthal, Durairaj, and Magann (2009) discussed how adequacy in teacher training is essential, and that music 
teachers should put theory into practice in order to create positive teaching habits. In addition, they also mentioned 
that adequate teaching practices of a specific skill are essential and should be a priority in teacher training 
organizations.  
 A report on a preservice practicum revealed that 80% of the university music students were able to write 
clear and concise teaching plans, but conversely 25% of them failed to implement these on a practical level. There 
was a high level of theoretical awareness in terms of the correct use of teaching aids (70% to 80%), but only 20% 
used appropriate and quality teaching tools and materials in practice. The average results for communication skills 
were between 75% to 80%, however the inability to achieve quality score interpretations and expressiveness when 
conducting an ensemble remained the most confronting task for the students. To teach this aspect was also 
challenging to the staff members mentoring the students. The report also revealed that the preservice music teachers 
failed to convey the inner meaning of the score through nonverbal communications such as facial expressions and 
physical gestures, as well as verbal communication. 
The preservice experience and the teaching practicum aimed to improve student teacher trainees’ professional 
development; however difficulties were encountered as most teacher trainees were only involved in four to eight 
interactive hours of music classes per week. Additionally, the mentees noted inconsistencies in the competency of 
their mentors, with the average score for mentoring effectiveness being 40% to 80%. Moreover, 95% of the 
supervisors agreed that a limitation on the two observations throughout the practicum was that they tended to spend 
more time evaluating rather than guiding the students. Contributors to less than satisfactory performances were the 
lack of practical teaching opportunities, negative attitudes of trainee teachers, as well as insufficient or possibly 
incompetent mentoring programs.  
Expressiveness in non-verbal and verbal instructions was also mentioned, problematic among music teacher trainees 
internationally (Henry & Rohwer, 2004; Miksza, Boeder & Biggs, 2010). It was a necessity for music teachers to be 
trained with overall musical growth and maturity, with a balance between the technical mastery and artistic aspects 
of music, particularly in terms of the teaching approach to music interpretation and expressivity (Berz, 2005; 
Hinton, 2008; Miksza et al., 2010). Moreover, music educators who do not instill in their students the artistic and 
expressive aspects of the music may result in performances that lack musical feeling or expression (Berz, 2005; 
Miksza et al., 2010).  
The disaffection of effective teaching models among preservice teachers is attributed to an ability to stimulate 
students to demonstrate the aesthetic values of musical works (Berz, 2005; Crawford, 2000, 2007; Hinton, 2008; 
Johnson, 2007; Lane, 2004; Woody, 2002, 2006). Music teachers sometimes lack effective teaching skills such as 
expressive communication through the use of metaphorical words, non-verbal and concise verbal instruction, 
movement, and gesture in stimulating students’ musician to perform with expression (Johnson, 2007; Lane 2004, 
Woody 2006). Failure to address these issues may have impeded upon the ability of institutions to produce highly 
competent music educators, attrition of music educators, and music teacher shortages (Bartell, 2005) 
Mentoring has been suggested as an effective means of transitioning from being a novice music teacher to a 
professional music educator. (Benson, 2008; Conway, 2003) According to Edwards and Dendler (2007) mentors are 
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experienced partners who transfer their expertise and experience to their mentees which assists in imparting 
knowledge in real settings. There are numerous articles in the literature on mentoring programs and their 
effectiveness in teaching practice; however an emphasis on the effectiveness of mentoring preservice teachers in 
teaching specific skills in music has received little attention in the literature. There is a paucity of literature that has 
directly assessed the impact of a mentoring process on new music teachers towards improved knowledge, attitudes, 
and practices in teaching music interpretation and expressivity. Therefore, this research focus specifically on 
developing a preservice teacher practices of non-verbal and verbal instructions in teaching and conducting a wind 
orchestra through mentoring which,  fills a gap in the literature.      
 
3. Methodology of the Study 
 
A case study design was utilized whereby participants were selected from prospective respondents to participate 
as an observer, interviewee, and as protégés. One protégé was selected in view of the main objective of the study, 
which was to intensify the perception and insight of the phenomenon but not to attain population validity (Gall, Gall, 
& Borg, 2007). According to Stake (1995) intrinsic case studies examine a case for its own purpose. Therefore, in 
this research a qualitative case study method had been conceded in exploring and describing practices of non-verbal 
and verbal instructions of the protégé. A research-based observation was implemented during the participant’s 
teaching and coaching of the university wind orchestra. The researcher and the instrumental music professor 
observed the teaching in eight sessions in order to have adequate time to collect relevant data on teaching practices. 
Interviews were conducted with the protégé, music professor and three student musicians. Analysis of the data from 
interviews, observation field notes, and personal mentoring notes enabled detailed reporting of the protégé’s 
implementation of the non-verbal and verbal instructions. The data have been analyzed and categorized in 
compliance with Miles and Hiberman’s (1994) data analysis procedure which were, to categorize patterns or topics 
in a participant perception, making contrasts and comparisons to describe the similarities and differences, and 
subsuming particulars into the general.  
 
4. Results and Discussions 
 
Music interpretation and expression are among the musical components that need to be emphasized when 
directing an instrumental music ensemble. However, there seems to be shortcomings in the application of 
appropriate teaching techniques which render a performance less expressive and appear mechanical.  According to 
Brophy (1999) effective delivery of instructions is among the most problematic areas in preparing preservice music 
education teachers’ for professional duty. The outcome provides evidence that the mentoring process in this study 
was highly effective in the protégé’s mastery of procedures, non-verbal and verbal teaching techniques. Data 
collected from the study which was based on the observations, interviews, and field notes, reveals that the mentoring 
is able to develop the protégé’s non-verbal and verbal instructions, contributing to credible music interpretations and 
expressivity of the music performed. The protégé’s expressive instructions using different voice modulations 
motivated the student musicians to listen, interpret, visualize, and performed credible music expression.  
The protégé was given individual training by the mentor and subsequently exposed to directing the wind orchestra 
alongside an on-site band director. Brown and McIntyre as cited in Cain (2007) stated that observation is a process 
of “learning through gaining access to the ‘craft knowledge’ of experienced teachers” (p. 282), simultaneously 
enabling the protégé to make comparison and changes in the teaching he practices (Henninger, 2002). The mentor 
guided the protégé in addressing any issues that arose during the mentoring process.  
The techniques applied by the protégé such as hand movements, body movements, facial gestures, and expressive 
communication also affected the expressive performance of the student musicians.  This is consistent with Woody 
(2006) who suggests that aural modeling, verbal and nonverbal instruction models are effective in improving 
musical expressivity. At the beginning, the protégé was noticeably lacking the confidence to display expressive 
facial gesture and movements, but with the mentor’s assistance he was able to overcome this problem. Montague 
(2000) defines mentors as experienced partners that guide a trainee or novice teacher by transferring their expertise 
and experience of knowledge from preparing their teaching plan to real setting experiences. The protégé admitted 
that he did feel rather embarrassed to apply the facial gestures and movements, especially when confronting his 
peers. However, the explanation and guidance that his mentor had supplied did help elevate his way of thinking and 
confidence in exercising the techniques. Jacobs (2008) confirms that mentoring is extremely effective, in terms of 
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providing comfort, increasing the confidence and driving the motivation of newly graduated students in their 
transition to becoming professional employees. The mentor’s level of motivation and technical knowledge made 
him confident to make use of expressive gestures and movements. Soft hand movements, and expressive facial 
gesture that was clearly demonstrated starting on Weeks 3 not only highlighted the protégé’s skills in the application 
of nonverbal teaching technique, but the musical effects performed indicates that the student musicians had been 
able to grasp both the verbal and nonverbal teaching techniques, leading to an expressive performance. Collected 
data from the observation, field notes, and interviews showed that the protégé managed to inspire expressiveness in 
the wind orchestra. The instrumental music professor (IMP) stated that “the protégé was able to motivate the student 
musicians to develop nice tone, balancing, dynamic levels from moderate to a striking sound and from a very loud to 
a moderate dynamic level, which was well crafted and expressively delivered by the student musicians”. 
Data analyzed from the researcher’s notes and from the IMP in nonverbal instructions found that the protégé had 
used physical movements to provide clarity to the student musicians’ in terms of expression. For example, the 
protégé marched, danced, and also acted, based on the music played to improve the overall playing of the orchestra. 
The movements and explanation assisted the student musicians in applying significant dynamics, mood, and tonal 
qualities that resulted in more convincing performances than before. The hand movements and criteria that the 
protégé adhered to while conducting were also well understood by the student musicians. The IMP, Student 
musicians 1, 2, and 3 (SM1, SM2, and SM3) unanimously agreed that the protégé had a conducting style which was 
expressive and clear and able to motivate the student musicians to play more expressively. The ensemble student 
musicians performed convincing techniques and emotions, making the music sound more rich and lively. The IMP 
and the interviewed student musicians noted that the student musicians were guided and instructed by the protégé 
until he was satisfied with the music expressivity, creating atmospheric moods, and stylistic performances.  
Data obtained from the interview indicated that the SM1, SM2, and SM3 were very satisfied with the use of clear, 
metaphoric language used by the protégée, resulting in effective and expressive performance outcomes. According 
to the IMP, “His explanations use a lot of language that provides enough information and an accurate enough picture 
so that the student musicians are able to give an expressive performance”.  
The protégé was able to teach effectively using teaching materials and equipment such as audio-visual (video) in 
meeting the teaching and conducting objectives. The clarity of sound and video shown was thought to be very 
effective and connected with the musical structure. According to the IMP, “materials and activities done by the 
protégé had contributed to the accuracy of the musical interpretation”. Data obtained from the on-site observation 
and interview with the student musicians show that materials and equipment like the video and musical instruments 
used by the protégé in his teaching translated into playing the musical piece more expressively. According to SM2, 
“The protégé is a talented musician; he can play musical instruments expressively and his performance (modelling) 
gave a clear picture about the technique, style, tone, and mood that is necessary in the performance...apart from that, 
it makes me understand more about what it meant by playing expressively”  
The way the student musicians move their body and the way the music developed from like robotic to a credible 
and expressive sound performed by the wind orchestra justified the effectiveness of the protégé’s teaching and the 
mentoring. The protégé was in control of the musical and technical aspects involved with hand movements, and 
facial gestures which depicted the expression and mood associated with the set repertoire.  Soft and expressive hand 
movements, facial gestures, and clarity of instruction were no longer problematic to the protégé.  His variation of 
vocal tones attracted and motivated the student musicians to play more expressively. The improvements were 
observable, especially when explanations and guidance was given. All techniques applied by the protégé had a 
positive impact on the performance of the orchestra student musicians.  The performances were notably more 
organized, neater and expressive. 
 
5. Conclusions 
 
This study revealed that a mentor was able to transform the appropriate teaching procedures, knowledge and 
teaching skills of a protégé into real applications. The combination of expressive instructions (verbal and nonverbal) 
assists the student musicians in musically communicating the emotional aspects of the music and in addition, helps 
to reduce the time required to master the music. Moreover, implementing expressive nonverbal and verbal 
instructions had beneficial effects on the expressivity of student musicians and the wind orchestra overall 
performance. Thus, it is important for music educators and policy makers to recognize the power of effective music 
programs and mentoring programs, to provide an inspiring and motivating environment that supports and develops 
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instrumental music programs in schools. A deficiency of teaching skills and knowledge in music must be addressed 
for music preservice teachers; otherwise it will prolong and affect their teaching practices, making music teaching 
much more intricate for them. (Hasten & Guerrero, 2008; Miksza et al., 2010).   
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